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Aims, Ethos and Values
This Teaching and Learning Policy is built upon our aims, ethos and values.

Aims
• Celebrating the uniqueness and individuality of each person in the school community
• Promoting a lifelong love of learning through an engaging and varied curriculum
• Promoting positive relationships between all members of the school community and beyond
• Establishing a safe, supportive and nurturing environment where everyone can succeed
• Encouraging everybody to continually strive for improvement in all they do

Ethos
Our ethos is made up of the themes that help us underpin these aims. It is three words:

effort, encouragement, excellence
We ask everybody at the school to put in the effort to be successful. Learning is hard and it takes
effort. Teaching is hard and it takes effort. We explicitly recognise this and value the effort it takes to
be successful teachers and learners.
We encourage each other because by coming together as a community we can all achieve more
highly. Recognising strengths and supporting weaknesses makes us happier, better people.
If we all put in the effort and encourage each other, the outcomes will be excellent.

Values
To support this, we have broken our ethos down into a set of values that we recognise.
As part of effort:

perseverance, resilience, self-belief

As part of encouragement: co-operation, compassion, trust
As part of excellence:

high expectations, challenge, pride, resourcefulness, reflectiveness

Our model of learning is built upon these principles and they should be apparent throughout our teaching
and learning.

What is learning?
Providing a definition of learning is fraught with difficulties. Daniel Willingham calls it “a circular
game” and points out that it’s too broad a concept to fit a simple definition. Many recognised
definitions of learning exist as summaries of a particular theory and are not necessarily intended to
fit a broader need for providing a generic description suitable for all contexts and examples.
A useful way of thinking about how we teach pupils effectively is to consider Willingham’s ‘simple
diagram of the mind’. This focusses on the role of memory and the way in which information enters
working memory and long-term memory.

Attention

Working Memory
(site of awareness
and thinking)

Environment

Remembering

Learning

Long Term Memory
(factual knowledge and
procedural knowledge)

Our Teaching and Learning Policy is concerned with how we create the environment in school to
ensure pupils’ Attention is focused on what we are teaching them. We then aim to structure our
curriculum and pedagogy in such a way as to support the Learning and Remembering functions.

The diagram and the associated ideas are adapted from
Willingham, D (2009). Why Don’t Students Like School? San
Francisco: Jossey-Bass

Pedagogy and Curriculum Principles
Academic Success
We believe that children achieve well academically when they have access to the knowledge they
need to create thorough pieces of work.
To support this, we recognise that generally the teacher is the most knowledgeable person in the
classroom and has a responsibility to pass that knowledge on to their pupils. This can happen
through explanation, demonstration and asking pupils to carry out focussed tasks that ensure they
are secure in that knowledge. Pupils are then expected to apply that knowledge in a variety of ways
that require extended independent effort, for example through a longer piece of writing.
A brief summary of our model looks like this:

Knowledge Acquisition

Practice

Application

Direct instruction

Exploration

Extended independent work

Directed activities

Resources

Fluency

Play
Quizzes

We believe learning happens over time, and not necessarily in separate blocks of individual lessons.
Teachers plan and teach opportunities for learning to happen in sequences of lessons, rather than in
individual lessons themselves. The length of each sequence will be dependent on the subject being
taught and the type of application that pupils will be asked to carry out at the end of the sequence.
This means that some individual lessons will involve consolidation of existing knowledge rather than
the acquisition of new knowledge, and we recognise that this is an important step to building longterm learning. This will be particularly relevant during the ‘Practice’ phases of learning and we value
those opportunities.
Knowledge Organisers and Quizzing
Our History, Geography and Science curriculums are based around sequences of lessons that ask
pupils to build a body of knowledge and then use that knowledge to write independently about what
they have learned. To help pupils achieve this we create ‘knowledge organisers’ that include all the
core knowledge that pupils will be expected to know and remember. We also ‘Graphic Organisers’ to
support the structure and sequence of learning.
To support this knowledge retention, we will hold regular quizzes throughout the units of work that
ask pupils to recall the knowledge they have acquired during their time at the school.

Mastery for All
We start our teaching from the position that all pupils are capable of achieving at age-related levels.
Having this high expectation of all pupils permeates our practice. Work should not therefore be
‘differentiated’ to be easier than the age-related standard. Instead, pupils should be offered
resources that make the age-related work accessible. This may include equipment, the support of an
adult, extra time to complete the work, pre-teaching of a concept, or other strategies deemed
suitable by the teacher. It is not acceptable to simply offer pupils work that is of an easier standard.
If, having attempted the appropriate approaches, a pupil is falling behind age-related expectations,
the support of other professionals will be sought. The Inclusion Manager or SENDCo will advise on
further resources or strategies that are available, and will ask for assessments of need to be carried
out. Please refer to our SEN Policy.

Group Work
Working in a group is an important skill that we need to ensure our pupils can achieve. To support
this we will teach sessions that focus specifically on the development of this skill. While there are
some opportunities for this skill to be taught as part of the wider curriculum, it is expected that
these sessions will take place in subjects which focus on personal development rather than academic
understanding. PSHCE sessions and PE lessons are the preferred opportunities for teaching group
work, as these subject domains lend themselves to authentic contexts for applying this knowledge.
Group work is unlikely to be a supportive strategy for knowledge acquisition. It should therefore only
be used with very careful planning at this phase of our learning model. It is also unlikely that
teaching pupils to work in groups can successfully be achieved while carrying out other learning
objectives, so this strategy should also only be used with very careful planning and a clear approach
to how this will be achieved.

Personal, Social and Emotional Success
Academic success is clearly an important part of our role, and Personal, Social and Emotional
wellbeing lie at the heart of being successful academically. Wellbeing for our pupils in all its forms
remains our goal, so a pedagogy or curriculum that supports this outcome is crucial.
We recognise that having high expectations of pupils academically can place pressures on them and
we need to ensure our pedagogy and curriculum supports them as people. The most important
aspect of this part of our teaching and learning is the relationship formed between a pupil and their
class teacher. Pupils must feel able to talk to their class teacher about anything they wish and the
teacher must deal with any issue professionally and compassionately.
We also recognise that some pupils need more support than this and our Pastoral Support Team is in
place to ensure we are able to give any pupils the extra support they need. Teachers must liaise and
build positive relationships with this team.
We also believe that a curriculum should be engaging to pupils, offer opportunities for creativity,
and should, at times, be fun. Teachers will look for opportunities to build enjoyment for their pupils

across the curriculum. Enjoyment can take many forms for different pupils, but an effort must be
made by teachers to take this aspect of learning into account. Seeking the views of pupils is an
important way of achieving this.

The Curriculum at Hartford Junior School
Our Curriculum is designed to support our School’s Aims, Ethos and Values. It is built with the
intention of supporting our pedagogy and enabling pupils to secure long-term learning and the
ability to apply their knowledge in a variety of contexts.
We teach each curriculum subject from the National Curriculum, and broaden this with extra
subjects linked to pupil wellbeing and attainment.
Each subject has its own organisational principles that are revisited throughout the content of each
unit of work.
Subject

:

Organisational Principles

Maths

:

Number; Measurement; Statistics; Geometry; Algebra; Ratio and Proportion

English Reading :

Literature; Language comprehension; Word recognition

English Writing :

Vocabulary; Grammar; Punctuation; Spelling; Audience and Purpose

Science

:

Domain Knowledge (Biology, Chemistry, Physics); Scientific Process

History

:

Power; Belief; Lifestyles

Geography

:

Locational Knowledge; Physical Geography; Human Geography

Music

:

Listening and Understanding; Elements of Music; Notation

Art

:

Generating Ideas; Making Skills; Formal Elements; Knowledge of Artists; Evaluating

PE

:

Active and Healthy; Tactics and Skills; Teamwork; Evaluating

French

:

Phonics; Vocabulary; Grammar

Computing

:

Digital Literacy and Online Safety; Computational Thinking; Computers and Hardware

DT

:

Structures; Mechanisms; Electrical Systems; Cooking and Nutrition; Textiles

RE

:

Learning About Religion, Learning Through Religion

PSHCE

:

Citizenship; Me and My Relationships; Healthy and Safer Lifestyles; Economic Wellbeing

Curriculum Subject summaries
Maths Curriculum
Aims
Mathematics is a creative and highly interconnected discipline that has been developed over
centuries, providing the solution to some of history’s most intriguing problems. It is essential to
everyday life, critical to science, technology and engineering, and necessary for financial literacy and
most forms of employment. A high-quality mathematics education therefore provides a foundation
for understanding the world, the ability to reason mathematically, an appreciation of the beauty and
power of mathematics, and a sense of enjoyment and curiosity about the subject.
The national curriculum for mathematics aims to ensure that all pupils:
•

become fluent in the fundamentals of mathematics, including through varied and frequent
practice with increasingly complex problems over time, so that pupils develop conceptual
understanding and the ability to recall and apply knowledge rapidly and accurately

•

reason mathematically by following a line of enquiry, conjecturing relationships and
generalisations, and developing an argument, justification or proof using mathematical language

•

can solve problems by applying their mathematics to a variety of routine and non-routine
problems with increasing sophistication, including breaking down problems into a series of
simpler steps and persevering in seeking solutions

Teaching for Mastery in Maths
At Hartford, we believe that all children can achieve. We have adopted the ‘teaching for mastery’
approach to teaching maths. This describes the range of classroom practices that combine to give
the pupils the best chances of mastering mathematics. The key point about maths teaching for
mastery is that it rejects the idea that a large proportion of people “just can’t do maths”. All the
pupils are encouraged by the belief that by working hard at maths, they can succeed.
Mastering maths means acquiring a deep, long-term, secure and adaptable understanding of the
subject. At any one point in a pupil’s journey through school, achieving mastery is taken to mean
acquiring a solid enough understanding of the maths that’s been taught to enable the pupil to move
on to more advanced material.
Mastery in Maths is based on the ‘5 Big Ideas’ which have been drawn from research evidence to
help underpin the approach.

The 5 Big Ideas: Mathematical
thinking, Representation and
Structure, Variation, Fluency and
Coherence

Our Approach
Pupils are taught through whole-class interactive teaching, where the focus is on all pupils working
together on the same lesson content at the same time, as happens in Shanghai and other regions
that teach maths successfully. This ensures that all can master concepts before moving to the next
part of the curriculum sequence, allowing no pupil to be left behind. If a pupil fails to grasp a
concept or procedure, this is identified quickly, and early intervention is put in place to ensure that
the pupil is ready to move forward with the rest of the class. Lesson design identifies the new
mathematics that is to be taught, the difficult points and a carefully sequenced journey through the
learning. Procedural fluency and conceptual understanding are developed in tandem because each
supports the development of the other. It is recognised that practice is a vital part of learning, but
the practice used is intelligent practice that both reinforces the pupil’s procedural fluency and
develops their conceptual understanding. Significant time is spent developing deep knowledge of
the key ideas that are needed to underpin future learning. The structure and connections within the
mathematics are emphasised so that pupils develop deep learning that can be sustained.

We have adopted a scheme of work that will enable teachers and children to follow all these
principles. Power Maths, that has been developed by leading educational experts from the UK and
China, offers a world class and unique mastery teaching model. It has been recommended by the
Department for Education for use in teaching for mastery. At the heart of Power Maths is the belief
that all children can achieve. It’s built around a child centred lesson design that models and embeds
a growth mindset approach to maths. It is structured around a whole-class interactive teaching
model that focusses on helping all children to build a deep understanding of maths concepts and a
confidence in maths. It takes a continuous and embedded approach to teacher support and
professional development, particularly in terms of subject knowledge and managing the whole class
teaching for mastery approach.
The curriculum strands have been broken down into core concepts. These are taught in blocks of
lessons so that the children have sufficient time to develop a deep and sustainable understanding of
those concepts. Each concept has then been broken down further into small steps, which are over
one or two lessons, as needed. Each lesson and concept build on prior knowledge to help the
children build a robust and deep understanding of the concept before moving on.

The unit teaching
and learning
sequence

Mathematical facts and recall
Another aspect of mathematics mastery is the acquisition and knowledge of key facts. According to
the National Curriculum, all children need to have learnt their multiplication and division tables up to
12 x 12 by the end of Year 4. They also need to learn other key facts, such as number bonds to and
within 10 and 100. Knowing these facts by heart helps to avoid cognitive overload in the working
memory and enables the pupils to focus on new concepts, where they can just recall the facts that
they need, rather than having to work these out. We have our own system which encourages the
children to improve their recall and knowledge of facts, ranging from number bonds to 5, through
the different multiplication and division facts to 12 x 12, up to finding percentages or fractions of
numbers and multiplication of decimals. The children have a time limit to correctly fill in the sheet
and then move to the next step, which is celebrated in the classroom by moving their marker on the
display.

Curriculum organisation
Maths is a core subject of the curriculum and will be taught for an hour every day. The children will
also have times outside of maths lessons where they will practise fluency of maths facts (times
tables, number bonds) and time to practise of methods used in lessons.

Curriculum Subject summaries
English Curriculum
English is made up of 3 distinct areas – Reading, Writing and Oracy. Each area supports the other.
The English Curriculum is unique amongst subjects – as well as being a subject in its own right it also
permeates every other subject.
English – Reading

Reading: Fiction
Reading is taught explicitly through high quality, challenging children’s classic literature. The ‘Canon
of Literature’ (see English section appendix A) for our school has been carefully selected to focus on
the Five Plagues of the Developing Reader, as identified by Doug Lemov in his book, Reading
Reconsidered (2016).
The advantages of selecting classic texts that exemplify one or more of the ‘Five Plagues,’ are that
children are exposed to wide archaic vocabulary and syntax applied in contexts that are rarely found
in recently published children’s fiction. Crucially, this selection process also allows children to
acquire a wealth of cultural currency and background knowledge that promotes the development of
more complex schema to which new knowledge can be linked more meaningfully.

fig. i

One of the purposes of our daily single or double English lessons is to develop each child’s reading
proficiency and comprehension - as determined by Scarborough’s Rope Model (‘The Reading Rope,
Scarborough, 2001, see fig. ii). Opportunities to develop the ‘Language Comprehension’ strands are
specifically considered by teachers during the lesson planning process, so that opportunities to
develop those aspects of children’s learning are based on prior knowledge, explicitly taught with
Rosenshine’s Principles of Instruction (2012) being applied - in coordination with the wider
curriculum.
The ‘Word Recognition’ strands are intrinsically addressed as part of the reading process and with
regular, varied reading experiences, children build better word recognition knowledge and fluency.

fig. ii

Our reading lesson pedagogy specifically follows Reading Reconsidered principles that incorporate a
combination of accountable independent reading (AIR), and whole class reading approaches
including choral reading, repeated reading and echo reading which support and challenge pupils to
develop their fluency and prosody.
Poetry is also a significant part of our multi-layered approach to reading with each year group being
taught a classic poem by an iconic poet. They will explore the use and purpose of poetic devices and
learn iconic lines from well-known verses, culminating in children writing and performing their own
poems in the style of a classic poet.

Reading: Non-Fiction
Reading and analysis of non-fiction text is embedded across our curriculum as part of the
acquisition, comprehension and encoding of knowledge. However, in English lessons non-fiction
material is selected or written as a secondary text that supports, deepens and develops the
background knowledge required to better understand the primary fiction text (see fig. iii). We know
that reading classic texts is effortful, but when children understand the vocabulary and background
knowledge behind these unfamiliar contexts and genres, they develop a love for the text. This allows
them to feel successful and they are far more likely to continue to choose more challenging texts to
which they can apply their reading knowledge.

fig. iii

The Secret Garden – background knowledge extract
The story is set in late nineteenth and early twentieth century England, amongst the North
Yorkshire Moors. At this time, India was still part of the British Empire. The story is set in a
time when many families were extended and people often took in members of their wider
family, such as cousins. In the story, Colin Craven makes himself better by thinking positively.
The author was drawn to this belief after her eldest son died of tuberculosis.

The vocabulary attributed to the primary and secondary texts, is either taught explicitly or implicitly
through high-quality images and texts that clarify the varied applications and nuances of complex
words.

fig. iv

A Frayer model (Frayer, 1969;
Buehl, 2001) is a typical
example of how unfamiliar
conceptual vocabulary is
defined prior to applying in a
written task see fig.iv

It is the interdependence of primary and secondary texts that enhance children’s reading knowledge
by allowing a complex schema of knowledge to be built around each text – and through our
questioning and writing approaches, make links between texts and express their understanding of
the ‘Canon of Literature’ through their oral and written rhetoric.

Writing:
Sequences of teaching follow the approaches outlined in Martin Robinson’s book, Trivium 21C
(2013). All children are taught powerful knowledge with the teacher as the expert, are guided in
evaluating and analysing their acquired knowledge and finally, express their opinions founded in
knowledge through short writing tasks and a final summative essay at the end of each unit of study
(fig. v)

fig. v

In English lessons, summative essays are prompted by a statement or question about the text. These
writing prompts are designed to allow children of all prior attainments to access but are challenging
and encourage children to fully express a complex level of understanding that reflects a high level of
comprehension and application of grammatical devices.
However, writing instruction must be explicitly taught and modelled. Therefore, we include the
principles of The Writing Revolution (2017) by Judith C Hochman and Natalie Wexler, to teach
children how to build syntactically complex sentences and paragraphs that better support the
expression of the rhetoric phase.
Examples of the application of grammar rules are attended to during the knowledge phase of
teaching and children practice the application of grammar in writing tasks across curriculum,
resulting in the continual revisiting and practice of grammar, which allows for knowledge to be
stored in the long term memory but to be easily retrievable for application.
Support and scaffolding appropriate to each child is offered in a range of materials that may include
CLOZE procedures, word banks, images, models and diagrams, exemplar texts, sentence stems and
phonological support. However, all pupils in class are exposed to the same level of challenge and
read the same complex texts as their peers.
Writing non-fiction essays in other subjects is also supported through The Writing Revolution
strategies. Summative writing prompts (fig vi) are given to prompt the expression the core
knowledge of the unit and give a purpose and context to the writing task.
fig. vi

Assessment:
Assessment:
Formative assessment for reading and writing is rigorous and ongoing. The application of AFL
techniques as researched by Dylan Wiliams and modelled in our CPD programme WALKTHRUs by

Tom Sherrington and Oliva Caviglioli, allow for teachers to rapidly adapt and respond to the needs of
the class and individuals. Progress is determined through how well the learning objectives have
been met. A combination of oracy and written outcomes are assessed, which include reading aloud,
verbally answering questions about the text, reasoning and debating, short writing tasks with a
grammar focus and summative essays.
Pedagogical strategies from Lemov’s Teach Like A Champion and WALKTHRUs are used to advance
accurate AFL techniques and ensure they are rehearsed, practiced and reflected on during staff
meetings and instructional coaching sessions to ensure that best practice is always developing.
No More Marking is an online platform which allows our children’s writing to be impartially
moderated and levelled in accordance with National benchmarks – giving teachers accurate data
that informs future planning and teaching to address gaps in learning and to better understand the
attainment of our pupils.
NFER assessments are administered at strategic points throughout the year to provide summative
data on pupil progress and attainment. Gap analysis is a useful tool applied where data would prove
useful and have a positive impact on children’s learning. Formal data is submitted to our online
tracking system, FFT Aspire, allowing teachers, senior leaders and Trust colleagues to monitor pupil
progress and attainment and ensure teaching remains effective and that pupils are meeting their
projected attainment targets

.
Appendix A:

Year 3 Spelling, Punctuation and Grammar Overview
Year 6 Test Content domain

Language structure

Standard English

Aspect covered in Year 3

Nouns
Verbs
Adjectives
Connectives
Pronouns
Adverbs
Prepositions
Articles
Statements
Questions
Commands
Clauses
Phrases
Subordinating connectives

Tense agreement
Subject-verb agreement
Double negatives
Use of I and me
Contractions

Vocabulary / Language
Structure
Word meaning
Vocabulary content
Concision and precisions in
vocabulary
Synonyms
Antonyms
Word groups / families
Prefixes
Suffixes
Singular and plural

Punctuation
Capital letters
Full stops
Question marks
Exclamation marks
Commas in lists
Commas to mark phrases or
clauses
Inverted commas
Apostrophes
Brackets
Elipses
Colons

Year Group

Word Structure

Sentence structure

Text Structure

Punctuation

Vocabulary

3

Formation of nouns using a range of
prefixes, such as super–, anti–, auto–

Expressing time and cause
using conjunctions (e.g.
when, so, before, after,
while, because), adverbs
(e.g. then, next, soon,
therefore, or prepositions
(e.g. before, after, during,
in, because of)

Introduction to
paragraphs as a way to
group related material

Introduction to inverted
commas to punctuate
direct speech

word family, conjunction,
adverb, preposition, direct
speech, inverted commas
(or “speech marks”),
prefix, consonant, vowel,
consonant letter, vowel
letter, clause, subordinate
clause

Use of the determiners a or an according
to whether the next word begins with a
consonant or a vowel (e.g. a rock, an
open box)
Word families based on common words

Headings and subheadings to aid
presentation
Use of the perfect form of
verbs to mark
relationships of time and
cause (e.g. I
have written it down so
we can check what he
said.)

Year 4 Spelling, Punctuation and Grammar Overview
Year 6 Test Content
domain
Aspect covered in Year
4

Language structure

Standard English

Nouns
Verbs
Adjectives
Connectives
Pronouns
Adverbs
Prepositions
Articles
Statements
Questions
Commands
Clauses
Phrases
Subordinating
connectives

Tense agreement
Subject-verb agreement
Double negatives
Use of I and me
Contractions

Vocabulary / Language
Structure
Word meaning
Vocabulary content
Concision and
precisions in vocabulary
Synonyms
Antonyms
Word groups / families
Prefixes
Suffixes
Singular and plural

Punctuation

Subordinate clause
word list

Capital letters
Full stops
Question marks
Exclamation marks
Commas in lists
Commas to mark
phrases or clauses
Inverted commas
Apostrophes
Brackets
Elipses
Colons

although
because
after
before
once
as
since
when
until
wherever
whenever
while
whilst
unless
as soon as
if

Year Group

Word Structure

Sentence structure

Text Structure

Punctuation

Vocabulary

4

The grammatical difference between
plural and possessive -s

Appropriate choice of
pronoun or noun within a
sentence to avoid
ambiguity and repetition

Use of paragraphs to
organise ideas around a
theme

Use of inverted commas
to punctuate direct
speech

pronoun, possessive
pronoun, adverbial

Appropriate choice of
pronoun or noun across
sentences to aid cohesion
and avoid repetition

Apostrophes to mark
singular and plural
possession (e.g. the girl’s
name, the boys’ boots)

Standard English forms for verb
inflections instead of local spoken forms
(e.g. we were instead of we was, or I did
instead of I done)

Fronted adverbials (e.g.
Later that day, I heard the
bad news.)

Use of commas after
fronted adverbials

Year 5 Spelling, Punctuation and Grammar Overview
Year 6 Test Content
domain
Aspect covered in Year
5

Language structure

Standard English

Nouns
Verbs
Adjectives
Connectives
Pronouns
Adverbs
Prepositions
Articles
Statements
Questions
Commands
Clauses
Phrases
Subordinating
connectives

Tense agreement
Subject-verb agreement
Double negatives
Use of I and me
Contractions

Vocabulary / Language
Structure
Word meaning
Vocabulary content
Concision and
precisions in vocabulary
Synonyms
Antonyms
Word groups / families
Prefixes
Suffixes
Singular and plural

Punctuation

Subordinate clause
word list

Capital letters
Full stops
Question marks
Exclamation marks
Commas in lists
Commas to mark
phrases or clauses
Inverted commas
Apostrophes
Brackets
Elipses
Colons

although
because
after
before
once
as
since
when
until
wherever
whenever
while
whilst
unless
as soon as
if

Year Group

Word Structure

Sentence structure

Text Structure

Punctuation

Vocabulary

5

Converting nouns or adjectives into
verbs using suffixes (e.g. –ate; –ise; –ify)

Relative clauses beginning
with who, which, where,
why, whose, that, or an
omitted relative pronoun

Devices to build cohesion
within a paragraph (e.g.
then, after that, this,
firstly)

Brackets, dashes or
commas to indicate
parenthesis

relative clause, modal
verb, relative pronoun,
parenthesis, bracket,
dash, determiner,
cohesion, ambiguity

Indicating degrees of
possibility using modal
verbs (e.g. might, should,
will, must) or adverbs (e.g.
perhaps, surely)

Linking ideas across
paragraphs using
adverbials of time (e.g.
later), place (e.g. nearby)
and number (e.g.
secondly)

Verb prefixes (e.g. dis–, de–, mis–, over–
and re–)

Use of commas to clarify
meaning or avoid
ambiguity

Year 6 Spelling, Punctuation and Grammar Overview
Year 6 Test Content
domain
Aspect covered in Year
6

Language structure

Standard English

Nouns
Verbs
Adjectives
Connectives
Pronouns
Adverbs
Prepositions
Articles
Statements
Questions
Commands
Clauses
Phrases
Subordinating
connectives

Tense agreement
Subject-verb agreement
Double negatives
Use of I and me
Contractions

Vocabulary / Language
Structure
Word meaning
Vocabulary content
Concision and
precisions in vocabulary
Synonyms
Antonyms
Word groups / families
Prefixes
Suffixes
Singular and plural

Punctuation

Subordinate clause
word list

Capital letters
Full stops
Question marks
Exclamation marks
Commas in lists
Commas to mark
phrases or clauses
Inverted commas
Apostrophes
Brackets
Elipses
Colons

although
because
after
before
once
as
since
when
until
wherever
whenever
while
whilst
unless
as soon as
if

Year Group

Word Structure

Sentence structure

Text Structure

Punctuation

Vocabulary

6

The difference
between
vocabulary typical
of informal
speech and
vocabulary
appropriate for
formal speech and
writing (e.g. said
versus reported,
alleged, or
claimed in formal
speech or writing)

Use of the passive voice to affect the
presentation of information in a sentence (e.g. I
broke the window in the greenhouse versus The
window in the greenhouse was broken)

Linking ideas across
paragraphs using a wider
range of cohesive devices:
semantic cohesion (e.g.
repetition of a word or
phrase), grammatical
connections (e.g. the use
of adverbials such as on
the other hand, in
contrast, or as a
consequence), and ellipsis
Layout devices, such as
headings, sub-headings,

Use of the semi-colon,
colon and dash to mark
the boundary between
independent clauses (e.g.
It’s raining; I’m fed up.)
Use of the colon to
introduce a list
Punctuation of bullet
points to list information
How hyphens can be used
to avoid ambiguity (e.g.
man eating shark versus
man-eating shark, or
recover versus re-cover)

active and passive voice,
subject and object,
hyphen, colon, semicolon, bullet points,
synonym and antonym

Expanded noun phrases to convey complicated
information concisely (e.g. the boy that jumped
over the fence is over there, or the fact that it
was raining meant the end of sports day)
The difference between structures typical of
informal speech and structures appropriate for
formal speech and writing (such as the use of
question tags, e.g. He’s your friend, isn’t he?, or

the use of the subjunctive in some very formal
writing and speech)

columns, bullets, or tables,
to structure text

Curriculum Subject summaries

Each foundation subject is taught discretely, with its own subject-specific grammar and skills. Progression is
focussed on the accumulation of subject knowledge and its application within and around the specific
subject.

Knowledge and Graphic Organisers
At the start of each new unit of History, Geography and Science, a knowledge organiser should be given to
each child. This knowledge organiser must contain all the key information that the pupil needs to know and
remember in order to have a good age-related understanding of the subject, and it should contain enough
information to enable pupils to write an extended independent piece at the end of the unit. Opportunities to
learn and use the Knowledge and Graphic Organisers should be built in school time, but it should also be sent
home to learn. This enables parents to have an understanding of what is being taught, as well as encouraging
enthusiastic pupils and families to explore the subject in more depth.

Hartford Junior School Curriculum: History, Geography, Science overview

Summer

Spring

Autumn

Year 3

Year 4

Year 5

Year 6

History
Ancient Egypt

Science:
Skeleton;
Digestion

Geography
France as part of
Europe

Science:
Plants, Rocks and
Soils

History
Ancient Rome

Science:
Forces

Geography
South America;
Volcanoes

Science:
Circulation;
Evolution

Geography
The UK

Science:
Forces and
Magnets

History
Ancient Greece

Science:
States of Matter;
Sound
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Curriculum Subject summaries
Science
Aims
‘Look up at the stars and not down at your feet. Try to make sense of what you see, and wonder about what
makes the universe exist. Be curious.’ Stephen Hawking
Our aim is to develop our pupil’s scientific knowledge and conceptual understanding through the specific
disciplines of Biology, Chemistry and Physics. We also intend to develop our students’ understanding of the
nature, processes and methods of science through different types of science enquiries that help children
answer scientific questions about the world around them. Furthermore, we aim to equip our pupils with the
scientific knowledge required to understand the uses and implications of science, today and for the future.
Curriculum Organisation
The Science curriculum is organised into units, building up a body of key foundational knowledge and
concepts. The modules are planned throughout the school to ensure balance and progression within the
content of the National Curriculum. The vast majority of the work is of a practical nature and focuses on the
key features of scientific enquiry, so that pupils learn to use a variety of approaches to answer relevant
scientific questions. These types of scientific enquiry include: predicting and hypothesising; observing over
time; pattern seeking; identifying, classifying and grouping; comparative and fair testing; and researching
using secondary sources. Pupils are encouraged to seek answers to questions through collecting, analysing
and presenting data within topics such as Light, Sound, Electricity, Forces, Plants and Living Things. Some
science work is developed by visiting wildlife centres and other external visits. Cross curricular links are made
to ensure children understand the relevance of science to their lives and our world.
Knowledge Progression
The Program of Study for Science is built on a sequence of knowledge and concepts, processes and methods.
This sequence of knowledge and concepts is arranged as progressive blocks of key ideas in Biology, Chemistry
and Physics, alongside a progression in the skills of working scientifically.
The conceptual ideas in Biology, Chemistry and Physics build on each other and children need to develop a
strong understanding of each set of ideas in order for the next set to make sense and for them to make
progress. The Program of Study is set out year by year, but each science topic is not covered in every year.
Working Scientifically is embedded within the content of Biology, Chemistry and Physics. The Program of
Study for Working Scientifically outlines the practical scientific methods, processes and skills that children
must be taught to use. In every lesson children will use their developing science enquiry and work of the
various key areas of raising questions and planning, collecting and presenting data, drawing and evaluating
conclusions.
More detailed information on progression can be found in our full Science curriculum document.
Writing Genre Links
Science lends itself to writing genre such as explanation texts instructions, non-chronological reports and
newspaper reports. More information on Science cross-curricular links can be found in the Science Cross
Curricular document.

Curriculum Subject summaries
History

Aims
The aim of our history curriculum is to help our pupils gain a coherent knowledge and understanding of
Britain’s past and how it has been influenced by the wider world. Pupils should gain a curiosity to know more
about the past and the complexity of people’s lives, the process of change and the diversity of societies and
different relationships between groups. This should allow them to understand their own identity and
challenges that we could face in the future. We focus on the key ideas of Power, Beliefs and Lifestyles.

Curriculum Organisation
History is organised into topics across the four year groups. These topics cover time periods in Years three to
five such as Ancient Egypt, Romans, Vikings and Ancient Greece. Year six pupils look at the specific theme of
power and the monarchy to understand how it has changed over time along with a focus on local history and
the civil war. Units are arranged across the year groups so that the children have a better understanding of
chronology and have a balanced understanding of key periods in British history along with the chance to
compare and contrast them with other civilisations in the wider world. Children are given a lot of information
from their teachers and this is recorded on Knowledge Organisers. There are cross-curricular links with other
subjects so that children can demonstrate their depth of knowledge and gain a more rounded understanding
of the time and themes they are studying, but the main teaching of History is done within its subject specific
lessons.

Knowledge Progression
The program of study of History is constructed so that through our units the children experience a
progression of key knowledge which they build on each year. The children are encouraged to make links,
identify trends and expand their knowledge of historical terms. We develop historical enquiry and
questioning via the use of difference sources of information, resources, drama and hot seating along with
enrichment activities such as theme days and trips.

Writing Genre Links
There is a wide scope for the genres of writing that can have a historical theme. The most obvious is
chronological and non-chronological reports which can be created on the wealth of information they collect.
Children can also create newspapers on important historical events or place themselves in the era being
studied and write diaries, letters or even fiction as if they were there.

Curriculum Subject summaries
Geography

•

•
•

Aims
The national curriculum for geography aims to ensure that all pupils:
develop contextual knowledge of the location of globally significant places – both terrestrial and marine –
including their defining physical and human characteristics and how these provide a geographical context for
understanding the actions of processes
understand the processes that give rise to key physical and human geographical features of the world, how
these are interdependent and how they bring about spatial variation and change over time
are competent in the geographical skills needed to:
• collect, analyse and communicate with a range of data gathered through experiences of
fieldwork that deepen their understanding of geographical processes
• interpret a range of sources of geographical information, including maps, diagrams, globes,
aerial photographs and Geographical Information Systems (GIS)
• communicate geographical information in a variety of ways, including through maps,
numerical and quantitative skills and writing at length
Curriculum Organisation
Following on from the KS1 content which focusses on basic subject-specific vocabulary and skills to
understand locational awareness, the curriculum in KS2 extends children’s knowledge beyond the local area
to include the United Kingdom and Europe, North and South America. This will comprise the location and
characteristics of a range of the world’s most significant human and physical features. Children are
encouraged to capitalise on all the resources around them to investigate and research subjects themselves,
as well as being guided with more teacher-led knowledge acquisition.
Every year group receives either one or two geography units per year which links with other subject areas,
with Year 3 concentrating on map work and Year 4 focussing on the UK. Year 5 consolidates those skills and
knowledge to investigate rivers and mountains, and Year 6 provides an opportunity to extend knowledge to
human as well as physical geography. Each topic should last 6 weeks but can cross terms. A Knowledge
Organiser is supplied to each child at the beginning of a topic – one copy for school use and another to be
shared at home.
Knowledge Progression
By the end of KS2, pupils should have developed locational and place knowledge about the world’s countries,
with a focus on the UK, Europe and a region within North or South America. Their human and physical
knowledge should encompass understanding land use and economic activity as well as rivers, mountains,
volcanoes and earthquakes, and the water cycle. Children should be able to use maps, atlases, globes and
digital/computer mapping to locate countries and describe any features studied. There are strong crosscurricular links with maths in many of these geographical, fieldwork and map skills.
Writing Genre Links
There are many opportunities for sustained writing within a geography topic, covering fiction as well as nonfiction genres. Once information has been gathered and distilled, children can write newspaper reports,
produce a piece of persuasive writing (e.g. Fairtrade – Is it fair?), compose instructional texts and write nonchronological reports. Fiction can take the form of diary entries, letters and stories, based on the knowledge
acquired.

Curriculum Subject summaries
Arts Curriculum
Music, Art and Drama are key parts of our Curriculum. Each are of value in their own right and the equivalent
of an hour a week should be set aside for each of Art and Music. Teachers may choose to consolidate the
allocation of this time into special days or other time periods. Drama themes are often integrated within
English lessons, but the main progression in the Drama Curriculum is delivered through our Performing Arts
Curriculum, for which pupils receive weekly lessons.

Curriculum Subject summaries
Art
Our Art curriculum offers full coverage of the KS2 Art & Design National Curriculum as well as incorporating
SMSC development. We have categorised our content into five areas:
Generating Ideas
Making Skills
Formal Elements
Knowledge of Artists
Evaluating

The structure of the curriculum is outlined below:

Curriculum Subject summaries
Music
Our Music curriculum is being developed during the 2020-21 academic year.
The domain knowledge strands we focus on are:

Listening and Understanding
Elements of Music
Notation

Curriculum Subject summaries
PE
Our aim is to deliver High Quality PE lessons to all children. Through well planned and structured lessons
following our long term PE overview we want to give the children the best chance to develop their skills &
experiences of a wide variety of sports. We use 4 organising principles to guide pupils’ development:
Being active and healthy
Knowing and using tactics and skills
Teamwork
Evaluating own and others’ performance
The PE Curriculum looks to cover a wide range of activities to allow a variety of skills to learnt by the children.
Each term topics will change to ensure a wide curriculum is covered with topics relating back to when
competitions are taking place to allow children the chance to showcase what has been learnt. This will also
support and tie in with when there is inter & intra competition taking place on the schools behalf to allow
the children the best chance to perform at their highest level.
The PE curriculum at Hartford Junior School consists of the following categories:
•
•
•
•
•

Invasions games
Net & Well
Gymnastics, Athletics
Striking & Fielding
Outdoor Adventurous Activities
Lessons in these categories are covered across the school year with the skills learned in each topic being
progressive as they move through school. Children will learn the basic skills required to play the sport so that
they can develop this into game / match related play. They will also learn the rules and disciplines needed to
take part in various sports & activities.
In the 2019-20 Academic year, PE will be delivered by Specialist Sports Coaches.

Competitions
The school will seek opportunities to take part in inter-school sports tournaments. In the 2018-19 Academic
Year, the ‘HAPP’ local schools network will run half-termly tournaments in a variety of sports. We will also
take part in the local schools’ football leagues, and seek out other opportunities to participate in events. We
will make particular efforts to identify competitions aimed at pupils with disabilities or on the SEND register.
Clubs
The school runs 4 after school sports clubs each week. The sports vary depending on the time of year, but 2
of them are generally football clubs. 2 sessions are set aside for children in Years 3 and 4 and 2 set aside for
children in Years 5 and 6. The opportunity to attend these clubs is advertised at the start of each term, and
parents book onto them online. There is a nominal charge of £1 per session, but this is waived for pupils on
the Pupil Premium Register.

Curriculum Subject summaries
Computing
Our Computing curriculum offers full coverage of the KS2 Computing National Curriculum and we have
categorised our content into three areas:
- Digital Literacy and Online Safety
- Computational Thinking
- Computers and Hardware

Curriculum Subject summaries
Design Technology (DT)
Our DT curriculum offers full coverage of the KS2 Computing National Curriculum and we have categorised
our content into five areas:
- Structures
- Mechanisms
- Electrical Systems
- Cooking and Nutrition
- Textiles

Curriculum Subject summaries
French
Aims
We believe that learning a foreign language provides a valuable educational, social and cultural experience
for our pupils. The study of a language is seen as an important part of our pupils’ education as languages are
part of the cultural richness of our society and the world in which we live and work. Our aim is to enrich our
pupils’ experiences and broaden their knowledge and understanding of the world around them, and their
place in it.
The aim of the French curriculum at Hartford Junior School is by Year 6 the children can:
•
•
•
•
•
•
•

Speak with increasing confidence, fluency and spontaneity, finding ways of communicating what they want
to say, including through discussion and asking questions, and continually improving the accuracy of their
pronunciation and intonation
Write at varying length, for different purposes and audiences, using the variety of grammatical structures
that they have learned
Discover and develop an appreciation of a range of writing in the language studied.
Foster an interest in learning another language
Apply and develop their knowledge of languages and language learning;
Gain enjoyment, pride and a sense of achievement
Explore their own cultural identity and those of others
Curriculum Organisation:
Learning a foreign language is statutory for all children of compulsory school age at KS2. To ensure
progression and the development of linguistic skills, French will be taught as a subject within its own right,
weekly for a minimum of 30 minutes.
Knowledge and Skills Progression:
Each year group will have its own programme of study, each building on learning from the previous year and
each contributing to a secure development of National Curriculum objectives. By the end of the academic
year, pupils are expected to know, apply and understand the phonics, vocabulary, and grammar used in their
relevant programme of study for their year group.
Progression is ensured following the key objectives in the National Curriculum framework. Children will have
the opportunity to work with the 5 strands: literacy, oracy, intercultural understanding, knowledge about
language and language-learning strategies.

Curriculum Subject summaries
Religious Education (RE)
Aims
RE is an important part of the school curriculum and is taught relevant to the child’s stage of development
and experience. We seek to provide a clearer idea of what religion is about, the importance that it plays in
many people’s lives and how the faith is expressed in their daily lives and routines. The overall aims are as
follows:
•
•
•
•

•
•
•

That all children form their own opinions about religious beliefs and customs and that they develop an
understanding and tolerance of people who hold a strong faith.
That children enjoy learning about religion because it is taught in a stimulating and interesting way that
arouses their curiosity and develops positive skills and attitudes.
That the children develop a sense of awe and wonder about the world around them.
To help pupils understand some of the impact of religion throughout the world, its influences on the lives of
individuals and communities and its effect on the cultural diversity of their own and other societies both
presently and in the past.
To support pupils spiritual, moral, social and cultural development by encouraging self-awareness and
respect.
To help pupils develop their social and moral development by encouraging a positive attitude and valuing the
beliefs of others, however different from their own.
To develop knowledge and understanding of Christianity and other major religions in Britain as a whole and
in the local community.
Curriculum Organisation:
RE is statutory for all children of compulsory school age and will be taught as a subject within its own right,
weekly, constituting a minimum of 45 hours teaching over the academic year.
Knowledge and Skills Progression:

•

•

There are two attainment targets in RE; to develop the children’s knowledge and skills progression.
Learning about religion and belief
Enquiring into, investigating and understanding religions and beliefs. This includes thinking about and
interpreting religious beliefs, teachings, sources, practices, ways of life and ways of expressing meaning with
reference to the specific beliefs and religions studied.
Learning from religion and belief
Questioning, exploring, reflecting upon and interpreting human experience in the light of religions and
beliefs studied. This includes communicating reflections, responses and evaluations about questions of
identity, belonging, diversity, meaning, purpose, truth, values and commitments, making increasingly
insightful links to the specific religions studied.
The curriculum should enable the development pupils' skills:
• to enable them to ask questions;
• to discover information, to approach new material with empathy; and
• to reflect on their learning. Pupils should not only acquire knowledge but also be able to use
their
knowledge to understand their world, build community, and develop their personal position.
Throughout the RE curriculum pupils should be encouraged to explore religions, engage with their
knowledge, and reflect on their learning and their lives.

Possible Cross-Curricular Links:
English – RE contributes significantly to the teaching of English by actively promoting the skills of reading,
writing, speaking and listening. We actively encourage discussion by using resources which have a religious
theme or content.
PSHCE – We teach the children about values and moral beliefs that underpin individual choices of behaviour,
which promote tolerance and understanding of other people. We also enhance social development by
helping them to build a sense of identity within a multi-cultural society.

Curriculum Subject summaries
PSHCE
Aim
The aim of our PSHE Curriculum is to help our pupils develop the knowledge, skills and attributes they need
to keep themselves healthy and safe and prepare for life and work in modern Britain. Through PSHE
education we will help pupils to develop the knowledge, skills and attributes they need to manage many of
the critical opportunities, challenges and responsibilities they will face as they grow up and in adulthood.

Curriculum Organisation
PSHCE is organised into a two-year rolling programme which is organised into four main areas:
Citizenship
Myself and My Relationships
Healthy and Safer Lifestyles
Economic Wellbeing.
These units are arranged across the year groups so that the children to develop skills and attributes such as
resilience, self-esteem, risk-management, team working and critical thinking in the context of themselves
and modern Britain along with the chance to compare and contrast them with other civilisations in the wider
world. Children are given a lot of information from their teachers but also have the chance to research
subjects themselves to gain knowledge from other sources as well as follow lines of enquiry they find
personally interesting. There are strong cross curricular links with our Apprenticeship Programme so that
children can demonstrate their depth of knowledge and gain a more rounded understanding of the links to
their future endeavours.

Knowledge and Skills Progression
The program of study of PSHCE is constructed so that over the rolling two year programme the children
experience a progression of key skills which they build on each year. The children are encouraged to make
links, identify trends and expand their knowledge of themselves and the wider world. We develop their
understanding via the use of difference sources of information, resources, drama and circle time activities.

PSHCE

3

Autumn

Spring

Summer

YEAR A
MYSELF AND MY RELATIONSHIPS 9 – Beginning and
belonging, include some Conflict resolution
CITIZENSHIP 6 – Working together
(Apprenticeships)
MYSELF AND MY RELATIONSHIPS 13 – Managing
change
ECONOMIC WELLBEING 2 – Financial capability

YEAR A
HEALTHY AND SAFER LIFESTYLES 12 – Safety
contexts
HEALTHY AND SAFER LIFESTYLES 16 – Personal
safety including e-safety

YEAR A
HEALTHY AND SAFER LIFETYLES 14 – Healthy
lifestyles
CITIZENSHIP 7 – Diversities and Communities

YEAR B
CITIZENSHIP 8 – Rules, rights and responsibilities
MYSELF AND MY RELATIONSHIPS 12 – Anti-Bullying
ECONOMIC WELLBEING 2 – Financial capability
4

YEAR A
MYSELF AND MY RELATIONSHIPS 9 – Beginning and
belonging, include some Conflict resolution
CITIZENSHIP 6 – Working together
(Apprenticeships)
MYSELF AND MY RELATIONSHIPS 13 – Managing
change
ECONOMIC WELLBEING 2 – Financial capability
YEAR B
CITIZENSHIP 8 – Rules, rights and responsibilities
MYSELF AND MY RELATIONSHIPS 12 – Anti-Bullying
ECONOMIC WELLBEING 2 – Financial capability

YEAR B
MYSELF AND MY RELATIONSHIPS 11 – Family and
Friends
HEALTHY AND SAFER LIFESTYLES 11 – Managing
risk
HEALTHY AND SAFER LIFESTYLES 15 – Drugs
education (Life education bus)
YEAR A
HEALTHY AND SAFER LIFESTYLES 12 – Safety
contexts
HEALTHY AND SAFER LIFESTYLES 16 – Personal
safety including e-safety
CONFLICT RESOLUTION – applications for peer
mediators
YEAR B
MYSELF AND MY RELATIONSHIPS 11 – Family and
Friends
HEALTHY AND SAFER LIFESTYLES 11 – Managing
risk
HEALTHY AND SAFER LIFESTYLES 15 – Drugs
education (Life education bus)

YEAR B
MYSELF AND MY RELATIONSHIPS 10 – My emotions
Both Year A and B
HEALTHY AND SAFER LIFESTYLES 13 – Sex and
relationships

YEAR A
HEALTHY AND SAFER LIFETYLES 14 – Healthy
lifestyles
CITIZENSHIP 7 – Diversities and Communities
YEAR B
MYSELF AND MY RELATIONSHIPS 10 – My emotions
CONFLICT RESOLUTION?? ALREADY IN SPRING
TERM
Both Year A and B
HEALTHY AND SAFER LIFESTYLES 17 – Sex and
relationships
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YEAR A
MYSELF AND MY RELATIONSHIPS 14 – Beginning
and belonging, with a couple of Conflict resolution
lessons
CITIZENSHIP 9 – Working together
(Apprenticeships)
MYSELF AND MY RELATIONSHIPS 18 – Managing
Change
ECONOMIC WELLBEING 3 – Financial capability
YEAR B
CITIZENSHIP 11 – Rules, Rights and Responsibilities
MYSELF AND MY RELATIONSHIPS – Anti-bullying
ECONOMIC WELLBEING 3 – Financial capability
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YEAR A
MYSELF AND MY RELATIONSHIPS 14 – Beginning
and belonging, with a couple of Conflict resolution
lessons
CITIZENSHIP 9 – Working together
(Apprenticeships)
MYSELF AND MY RELATIONSHIPS 18 – Managing
Change
ECONOMIC WELLBEING 3 – Financial capability
YEAR B
CITIZENSHIP 11 – Rules, Rights and Responsibilities
MYSELF AND MY RELATIONSHIPS – Anti-bullying
ECONOMIC WELLBEING 3 – Financial capability

YEAR A
HEALTHY AND SAFER LIFESTYLES 19 – Safety
contexts
HEALTHY AND SAFER 23 – Personal safety,
including e-safety
YEAR B
MYSELF AND MY RELATIONSHIPS 16 – Family and
friends
HEALTHY AND SAFER LIFESTYLES 18 – Managing
risk
HEALTHY AND SAFER LIFESTYLES 22 – Drug
education (Life education bus)

YEAR A
HEALTHY AND SAFER LIFESTYLES 19 – Safety
contexts
HEALTHY AND SAFER 23 – Personal safety,
including e-safety
YEAR B
MYSELF AND MY RELATIONSHIPS 16 – Family and
friends
HEALTHY AND SAFER LIFESTYLES 18 – Managing
risk
HEALTHY AND SAFER LIFESTYLES 22 – Drug
education (Life education bus)

YEAR A
HEALTHY AND SAFER LIFESTYLES 21 – Healthy
lifestyles
CITIZENSHIP 10 – Diversities and communities
YEAR B
MYSELF AND MY RELATIONSHIPS 15 – My emotions
Both Year A and Year B
HEALTHY AND SAFER LIFESTYLES 20 – Sex and
relationships

YEAR A
HEALTHY AND SAFER LIFESTYLES 21 – Healthy
lifestyles
CITIZENSHIP 10 – Diversities and communities
YEAR B
MYSELF AND MY RELATIONSHIPS 15 – My emotions
Both Year A and Year B
HEALTHY AND SAFER LIFESTYLES 24 – Sex and
relationships

Curriculum Subject summaries
Special Curriculum Provision
Special Provision at the school takes a wide range of forms, and teachers with concerns about individual
pupils should consult with the school’s Inclusion Manager and SENDCo. Individual strategies for each
pupil will then be agreed, and will clearly be based around the individual needs of that pupil.
Pastoral Support Team
All disadvantaged pupils and pupils on the SEND register are allocated a mentor from the Pastoral
Support Team who they meet with once a week, regardless of their academic attainment. This mentor
identifies ways in which the pupil can be encouraged further, and will liaise with the pupils’ teacher to
discuss ideas and approaches. Pupils who are not on either of these registers may still be eligible for this
support – teachers should consult with the Inclusion Manager and SENDCo.
Inclusion
We organise support for all pupils with Special Educational Needs and Disabilities (SEND) in 2 ways,
•
•

The strategies for supporting pupils with less severe learning needs who require extra support than
that provided in the classroom as part of quality first teaching
an Inclusion Base for children with complex learning needs which enables closer support for the
children at our school with those needs
Our Inclusion work is organised by the School SENDCo. Please see the School’s SEND Policy for further
information about how we identify and support pupils on the SEND register.
Inclusion Hub
The Inclusion Hub supports a relatively small number of pupils, all of whom are taught using a mixture of
whole class teaching and individualised support. These pupils receive more individualised learning
opportunities and will generally spend Maths and English sessions in the Hub. The Inclusion Base is run
by the school SENDCo who is supported by 2 Higher Level Teaching Assistants. The precise staffing for
the base will vary depending on the needs of the pupils attending. The pupils in the Inclusion Base will
generally be in receipt of additional funding through an Education, Health and Care Plan (EHCP).
The pupils who will attend the Inclusion Hub generally find meeting the curriculum demands of their
year group challenging and demoralising. Some children also find the classroom an over-stimulating and
confusing place, where many of the conversations and activities are beyond a comfortable level of
cognition for them. This results in them becoming increasingly anxious, tired and isolated.
The Inclusion hub enables the school to meet the learning needs of the pupils more closely, and reduce
the anxiety about school they report feeling. They are therefore in a learning environment where they
are ‘successful’ rather than one where they view themselves as ‘unsuccessful’.
The Inclusion Hub also ensures pupils and families can remain part of the wider school community.
Pupils join their year group peers for as many other domain subjects as possible, and the subjects they
Teaching, Learning and Curriculum Guidance

Name of guidance

take part in will depend on each child’s needs. They will continue to take part in school plays, trips and
celebration events, and take part in break and lunchtimes in the same way as everybody else.
The Inclusion Base offers the following benefits:
•
•
•

Better learning opportunities for children
Increased happiness levels for children
Better communication for parents

Teaching, Learning and Curriculum Guidance
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Assessment
Assessment plays a crucial role in achieving great teaching and learning. Our assessment approaches are
intended to support teachers in making decisions about how to move their teaching and children’s
learning forward. They also provide school leaders with the information they need about how learners
are achieving throughout the curriculum.
Our assessment approaches fall within three strands:
-

Formative assessment in class
Ongoing judgements about achievement in subjects
Standardised assessments through testing

Formative assessment in class
The most frequent form of assessment that is carried out at school is that carried out by teachers in
classrooms. Teachers carry out ongoing, day-to-day assessments of pupils’ written and verbal responses,
and decide how to help them make the next steps in their learning. Feedback to pupils can take many
forms, and it is up to each teacher to decide the approach that is suitable in each situation.
Written feedback to pupils’ work is not required. Teachers are able to leave written comments in books
if they feel it is the most effective and efficient way of communicating with a pupil, but no style or
method requirements are laid down for this.
More common will be verbal feedback given to pupils. This may be given one-to-one, to a group of
pupils or to the whole class. It is a teachers’ responsibility to decide which of these approaches is the
most effective and efficient. This feedback does not need to be recorded by the teacher.
To help pupils see where they have improved their work, when they are asked to respond in written
form to any feedback from a teacher, they should do so in purple pen.

Ongoing judgements about achievement in subjects
Teachers are required to make judgements about how successfully pupils are achieving across the
curriculum. In subjects other than English and Maths, this will take the form of teachers making
summative judgements about individual pupil performance, deciding whether they are working at the
level expected of their age. Subject leaders will then evaluate these outcomes and decide priorities for
improvement in the subject. Teachers will be supported in making these judgements through internal
work moderation and sharing work with partner schools and agencies.
In English and Maths, teachers are required to make judgements about how individual pupils are
achieving in relation to age related expectations. Teachers use the day-to-day work of pupils, end of unit
pieces of work and assessments, and non-written interactions with pupils to make judgements. These
judgements are made termly. Teachers can use the outcomes of standardised tests to inform their
judgements.
Teaching, Learning and Curriculum Guidance
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Standardised assessments through testing
Twice a year, pupils complete standardised assessments in maths, reading and spelling, punctuation and
grammar. The purpose of these assessments is to confirm teachers’ judgements, raise any queries in
relation to those judgements, and to prepare pupils for the formal testing at the end of Key Stage 2 and
Secondary School.

Reporting assessments to parents and carers
At Hartford Junior School we share our judgements about pupil achievement whenever a parent or
carer requests this information. We formally report to parents and carers twice a year in Year 3, 4 and 5,
and at the end of the year in Year 6.
In years 3, 4 and 5 we send home a full annual report at Easter and then update the assessment
outcomes in a shorter summative report at the end of the Summer Term. The aim of this is to give carers
and teachers a chance to discuss the reports after Easter and put into place any measures which support
the child further. In Year 6 we hold parents’ evenings at Easter to discuss results and pupil performance
and then include the SAT results in the Summer reports.
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